Major Improvement Strategy Guide
Family-5chool-Community Partnerships (FSCP)

Introduction of Strategy

Team-Driven
Shared Leadership

CDE defines CO-MTSS as a prevention-based
framework of team-driven data-based problem

solving for improving outcomes of every Family, School, 6@@ Data-Based

and Community Problem Solving and

student through family, school, and community Partnering Decision-Making

partnering and a layered continuum of : ;

evidence-based practices applied at the , @ O
Evidence-Based

classroom, school, district, region, and state Practices

level. Leveraging the Implementation Science ' :

Active Implementation Frameworks (Fixsen,

Naoom, Blase, Friedman, & Wallace, 2005),

CO-MTSS aims for effective collaboration of CO MTSS

adults to align district systems with
school-based implementation.

Layered
Continuum
of Supports

The following components are derived from various articles and research and have been adopted by
Colorado as the foundation for creating a sustainable system of supports and it includes:

Team-driven shared leadership

Data-based problem solving and decision making
Family, school, and community partnering
Layered continuum of supports

Evidence-based practices
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Evidence Base

ESSA defines levels of research based on the quality of the study (Levels 1-4). CDE requires that
schools and districts identify the research base for strategies that they select for their Unified
Improvement Plans, and for applications for school improvement funds in the EASI application.

The research on MTSS that is cited here meets the definition of Level 1 research. The research
cited focused on the impact on student behavior and achievement when all MTSS components were
implemented. Full research list to be found at the bottom of this strategy guide.




Considerations

Possible Root Causes include inadequate, inconsistent or ineffective...

Attendance and engagement systems
Student support services

Math instruction

Reading instruction

Intake process

Is this strategy a good fit for your district/school?

Does this major improvement strategy focus on a priority performance challenge and
associated root cause(s)?

Are the expected outcomes of this major improvement strategy highly valued?

Do key leaders support this major improvement strategy? Do key leaders have the
capacity to lead the strategy ongoing?

What are the skills and competencies needed to implement this major improvement
strategy with fidelity? What support/professional development do staff members need
to implement this strategy effectively?

Are the time, effort and resources needed for implementation feasible for the staff
involved?

Considerations for Strategy Implementation

Will teaming structures and expectations distribute responsibility and shared
decision-making across school, district, and community members (e.g. students,
families, generalists, specialists, district administrators, etc.) to organize coordinated
systems of training, coaching, resources, implementation, and evaluation for adult
activities?

Will a consistent process be used by stakeholder teams across multiple levels to
analyze and evaluate relevant information to plan, develop, implement, and measure
strategies that support and sustain improved student and system outcomes?

Will there be a collaboration of families, schools, and communities as active partners
in improving learner, classroom, school, district, and state outcomes?

How will you ensure that every student receives equitable academic and behavioral
support that is culturally responsive, developmentally appropriate, and matched to
need, , through layers that increase in intensity from universal (every student) to
targeted (some students) to intensive (few students)?

How will the school select instruction, intervention, and assessment that have been
proven effective through research indicating improved outcomes for students?



Implementation Guide

Core Component 1: Organize Team-Driven Shared Leadership

Action Steps

Description

Create Leadership
Team

Team is created with clearly defined roles and responsibilities and includes
representation from all stakeholders (e.g. special education, general
education, families, students, mental health, community, etc.) and clearly
defined roles and responsibilities are developed. At least one member on the
team should be a senior leader with decision making authority that can
allocate resources to support the efforts of the team.

Generate and
Implement Team
Operating
Procedures

Create a meeting schedule that includes team meetings that occur at least
monthly. These meetings should include a regular meeting format/agenda,
norms, and meeting minutes.

Design Action Plan

Create MTSS Action Plan, aligned with the identified priority performance
challenge, that includes common language, common goals, and
resources/funding allocations.

Core Component 2: Organize Process for Data-Based Problem Solving & Decision-Making

Action Steps

Description

Determine
problem solving
process

Determine and put into place a formal problem solving process (problem
identification, problem analysis, plan implementation, and plan evaluation) to
conduct continuous improvement cycles.

Create data
collection system

Establish a system of universal, targeted, and intensive data collection in both
academics and behavior.

Implement
Progress
Monitoring

Put into action high quality, evidence based universal screening and progress
monitoring tools in all academic and behavioral domains.




Core Component 3: Build Family, School, and Community Partnering

Action Steps

Description

Create an
inclusive culture

Facilitate opportunities for families and educational staff to mutually
collaborate with community partners (e.g., businesses, organizations,
institutions of higher education) to connect students, families, and staff to
expanded learning opportunities, community services, and civic participation.

Build trusting
relationships

Create a supportive family environment that include flexible hours and
meeting times, partnering vocabulary (i.e. “we” and “our”, and effective
homework that is design to focus on successful completion.

Design capacity
building
opportunities

Educate all stakeholders in sharing responsibilities; consistently organize and
distribute data that is accessible to every family. The Team provides (a)
usable and easy-to-read reports on academic and behavioral data, and (b)
guidance to understand data displays.

Dedicate
necessary
resources

Collaborate with every stakeholder group to ensure clear policies, documents,
and procedures have been adopted to support Family, School, and Community
Partnering (FSCP).

Core Component 4: Implement Layered Continuum of Supports

Action Steps

Description

Create learning
opportunities

Build understanding and skills around tiered logic with every stakeholder.
Analyze the knowledge and skills of stakeholders when selecting content for
adult learning experiences. Coordinate training, education, and technical
assistance on high quality, prevention based, layered supports that will
improve academic and behavioral outcomes for every student.

Use data based
problem solving

Uses a data based problem solving and decision making process when providing
supports at the system and personnel level.

Provide guidance
for
implementation

Provide guidance for school implementation of practices across a layered
continuum. A prevention focus is prioritized.

Create learning
opportunities

Build understanding and skills around tiered logic with every stakeholder.
Analyze the knowledge and skills of stakeholders when selecting content for
adult learning experiences. Coordinate training, education, and technical
assistance on high quality, prevention based, layered supports that will
improve academic and behavioral outcomes for every student.




Core Component 5: Evidence-Based Practices

Action Steps Description

Identify Practices | Use an intentional selection process for, selecting and prioritizing evidence
based universal, targeted, and intensive strategies, interventions, and

supports.
Plan and Conduct | Train and coach every stakeholder on the adoption and implementation of
Professional each evidence-based practice, including its core features, how delivery
Development occurs, supporting research, and fidelity and impact measures

For more information on evidence based professional development see
Focused Professional Development Strategy Guide

Determine Determine and put into action measurable results of instruction, intervention,
Measurable and assessment practices to demonstrate direct relationships to improved
Results student outcomes in the identified area(s) of need.

Monitor Guide and monitor effective implementation of fidelity and outcome

Implementation assessment practices (e.g., consistent protocol for delivery).

Resources

e What is MTSS in Colorado
o http://www.cde.state.co.us/mtss/whatismtssarticle
e Colorado Multi-Tiered System of Supports (CO-MTSS), Response to Intervention (Rtl), and Positive
Behavioral Interventions and Supports (PBIS) Crosswalk
o http://www.cde.state.co.us/mtss/mtss-rti-pbis-crosswalk
e MTSS Leadership Team (MLT) Self-assessment
o http://www.cde.state.co.us/mtss/mlt-selfassessment

/ Academic Studies Leading to ESSA Rating \
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Mapp, K., & Kuttner, P, (2013), Partners in education: A dual-capacity bullding framework for family-school partnerships. Austin, TX: Southwest Educational
Development Laboratory

Patrikakou, E. M. (2016). Contexts of family—school partnershipa: A synthesis. In Family-achool partnerships in context (pp. 108-120). Springer, Cham.

Sheddon, 5, B., & Jung, 5. B. (218). Sludent outcormes and parent teachers home visits, Cenler on School, Family, & Community Parinerships, Johns Hopking
Univarsity. Recuperada de hitpferanw. pthvp orgiwp-contentiuploadsf201 8121811 30-SedentOutcomesandPTHYReporiFINAL . pdf.

Q‘mnmls. F. L. (3011). Adding families to the homework equation; A longitudinal study of mathematics achievemeant. Education and Urban Society, 43(3)
313-338



http://www.cde.state.co.us/mtss/whatismtssarticle
http://www.cde.state.co.us/mtss/mtss-rti-pbis-crosswalk
http://www.cde.state.co.us/mtss/mlt-selfassessment

