. . . Social Studies
Instructional Unit Title; War & Peace High School - U.S. History
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seminar, structured documents, scholarly articles, Spanish — American War. As members of a writing team at Time Magazine, you
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academic controversy) video clips, documentaries, have been commissioned to create a “special edition” of Time Magazine focusing
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so that students can historical texts) so that on the international conflicts involving the United States. This special edition will

. . meaning, and . " .
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States’ economic self- evolution of U.S. foreign and atriotism in 215t root causes of the war (e.g., imperialism, nationalism, economic interests, and
interests and geopolitical domestic policy and military (F:’entur America geopolitical alliances) and the national and international reactions to the conflict
alliances in the Middle action following the attacks of ¥ ’ (including reactions of people within the United States).

\ East. J k September 11, 2001. ) k J

This unit was authored by a team of Colorado educators. The unit is intended to support teachers, schools, and districts as they make their own local decisions around the best instructional plans and practices for all

students. To see the entire instructional unit sample with possible learning experiences, resources, differentiation, and assessments visit http.//www.cde.state.co.us/standardsandinstruction/instructionalunitsamples.
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