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The teacher may use 
diverse texts about the 

importance of 
experiencing a variety of 

points of view in literature 
(e.g., by showing the TED 

Talk The Danger of a Single 
Story) so that students can 

gain an appreciation of 
exploring new and diverse 

perspectives. 
[Understanding text, 
Responding to text]

The teacher may provide the 
opportunity and resources for 
researching different literary 

movements (e.g., 
Romanticism, Post-

Colonialism, Modernism) so 
that students can begin 

building background 
knowledge of different 

literary movements and their 
defining characteristics.  

[Understanding text, 
Responding to text]

The teacher may 
provide poetic 

examples from literary 
movements (e.g., 

Romanticism, Post-
Colonialism, 

Modernism) so that 
students can analyze 
shared and unique 

characteristics of each 
literary movement. 

[Understanding text, 
Responding to text]

The teacher may provide 
students with poems 

from the Post-Colonial 
period so that students 
can analyze, reflect on 

and critique the topics of 
style, themes, context, 

and purpose of that 
specific movement. 

[Understanding text, 
Responding to text, 

Critiquing text]

The teacher may juxtapose a 
Romantic poem and a Post-

Colonial poem so that 
students may identify the 

aspects (lines/phrases, 
images, word choice, 

structure) from those poems 
that best exemplify the 

distinctive characteristics of 
each movement. 

[Understanding text, 
Responding to text, Critiquing 

text]

The teacher may provide 
the students with a single 

poem (representing a 
particular movement) so 

that students can develop 
their abilities to analyze the 

poetry for characteristics 
that illustrate the particular 

literary movement.  
[Understanding text, 
Responding to text, 

Critiquing text]

The teacher may 
engage the students in 

the initial process of 
constructing poems 

(i.e., poems that reflect 
the styles of two 

different movements) 
so that students can 

practice manipulating 
the language in the 

style of various 
movements. 

[Producing text]

The teacher may 
facilitate students’ 

literature circle 
discussion so that 

students can present 
their chosen novel’s 

style, theme, context, 
and purpose in terms 
of the representative 
literary movement.  

[Understanding text, 
Responding to text, 

Critiquing text]

The teacher may 
have the students 

review and 
synthesize the 

information studied 
thus far so that 

student can 
understand the need 

to establish an 
organized plan for 

structuring the 
writing process.  
[Producing text]

The teacher may co-
construct the 

development of a thesis 
statement so that 

students can recognize the 
importance of organizing 
various components of a 

text (e.g., a literary 
argument exploring 
multiple pieces of 

literature) around a 
central idea. [Producing 

text]

The teacher may 
facilitate small group 

or partnered feedback 
sessions (i.e., debate, 

discussion, etc.) so that 
students can 

understand the 
relevance of the peer 

review process in 
helping writers 

produce and refine 
their best work. 
[Producing text]

PERFORMANCE ASSESSMENT:  You are a literary critic who 
has been asked to write an analysis exploring how Romantic, 
Post-Colonial, and Modern literary movements were 
reactions to movements that preceded them. Your argument 
will also consider the extent to which today’s literary texts 
(including novels, film, plays and other works) are both 
reactions to what preceded them and reflections of the 
influences of literature from previous times. In other words, 
your argument should explore the ways, if any, that current 
literature draws on traditional elements of literature from 
preceding movements and the innovative ways it extends 
beyond its predecessors.

The teacher may 
model effective ways 

to synthesize 
information so that 
students can begin 

working to analyze and 
synthesize the 

characteristics and 
themes of all three 

movements. 
[Understanding text, 
Responding to text]

The teacher may 
provide students with 

poems from the 
Modernist period so 

that students can 
analyze, reflect on and 
critique the topics of 

style, themes, context, 
and purpose of that 
specific movement. 

[Understanding text, 
Responding to text, 

Critiquing text]

The teacher may provide 
students with poems 
from the Romantic 

period so that students 
can analyze, reflect on 

and critique the topics of 
style, themes, context, 

and purpose of that 
specific movement. 

[Understanding text, 
Responding to text, 

Critiquing text]

The teacher may 
engage students in 

reflective processes so 
that students can 

further explore their 
perspectives on 

literature in light of 
their experiences with 

diverse literary 
movements. 

[Understanding text, 
Responding to text]

The teacher may 
brainstorm the topics, 
styles, and themes of 
contemporary novels 

and movies (e.g., those 
relevant to the students’ 

lives) so that students 
can make connections 
between the work of 

writers today and 
literary movements of 

the past.
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