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Who am I in a Global World – Integrated Performance Assessment (IPA)
Targeted Proficiency Range:  Novice-Low approaching Novice-Mid

Learner Targets:  I can…

	✓
	understand another culture and its gestures.

	✓
	meet and greet others appropriately.

	✓
	describe myself to others.

	✓
	ask and respond to personal questions.

	✓
	identify where the language is spoken.

	✓
	interpret information from a video.


Duration of Assessment

3 Class Periods.

In conjunction with the Colorado Sample Curriculum Project Unit Overview: 
http://www.cde.state.co.us/sites/default/files/documents/standardsandinstruction/curriculum/samples/worldlanguages/wl_novicelow_whoami.pdf 

Interpersonal Speaking and/or Interpersonal Writing Scenario

You are participating in an online interview or social networking experience with your new friends at the Sister City school. In the interview you will ask and answer questions to find out some information about your new friends. 

Try to find out some of this information:

· Name

· Age

· School

· Hobbies

· Pets

· Family

Ask other questions to find out even more about your new friends.

Interpretive Listening

Your Sister School wants to show you their home town and has sent you a video. 

· Show what you understand by responding to the questions that your teacher created. 

Presentational Writing Scenario
Continue your relationship with your new friends! In order for your new friend to learn more about you, use a social networking site to share your information. Consider doing the following:

· Find picture(s) that tell your story (family, pets, hobbies) and write a post to describe some details of your picture(s) so your new friend can learn more about you. 

· Please feel free to add more pictures so that your new friend can learn more about you.

Evaluator and Teacher Guide

The purpose of the assessment is to provide an opportunity for students from both Sister Schools to understand each other’s culture and through effective communication in the target language through various electronic media. This Integrated Performance Assessment (IPA) includes interpretive listening, interpersonal speaking, interpersonal writing, presentational writing, and presentational speaking activities. 

Evaluator and Teacher need to:

· ensure that students and their parents understand the purpose of the assessment

· ensure that students understand the activities included in the assessment 

· ensure that students understand the expectations in each activity by using rubrics 

· ensure that parents agree to and return their permission for students to use online communicative sites 

· Show samples of the sister school’s pictures and/or video(s)

· Differentiate and accommodate based upon student needs 
· Provide feedback to students during and after each activity 

Student Guide

The purpose of the assessment is for you to use your language skills to communicate with students from your Sister City in order to learn about their culture and share about yours through different electronic media. During the activities, you will use what you have learned (vocabulary, phrases, expressions) in your lessons. 

By the end of this activity I can …

· Understand another culture and its gestures

· Meet and greet others appropriately

· Describe myself to others

· Ask and respond to personal questions 

· Identify where the language is spoken

You will need to complete the items as follows:

· Collect pictures about yourself, school, town/city

· Prepare greetings and introduction about yourself
· Return parent permission slip related to the assessment and activities

· Visit the places in town and school & get ready for filming

· Post the picture(s) and simple messages (greetings, introductions, etc.)

· Record the tour in town or school 

The following rubrics are offered as examples and are provided courtesy of the 
Thompson School District, Loveland, Colorado.
Important Things to Consider Before Using the Rubric Examples

· These rubrics are based on what the student 
can do with the language.


· The student must sustain
 performance at a proficiency range all of the time to be rated at that level.


· The “Meets Expectations” category is the targeted proficiency range for that rubric.


Use the chart below to select the appropriate rubric.
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This language development chart is based on 50 minutes of instruction 5 days a week over consecutive semesters.

Rubric examples and converstion chart provided by the Thompson School District

Chart provided by the ACTFL Performance Descriptors for Language:

http://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf 

TSD WL Interpersonal Speaking Levels 1 – 2   Targeted Range Novice-Mid

	
	Exceeds Expectations

Novice-High: 8, 7
	Meets Expectations

Novice-Mid: 6, 5
	Approaches Expectations

Novice-Low: 4, 3
	Below Expectations

Novice-Low: 2, 1
	Total

	Task 

How well do I complete the task?
	· I complete the task by using a variety of learned statements and questions.

· I respond fully and appropriately to all or almost all parts of the prompt.

· My ideas are supported with examples and elaboration.
	· I complete the task by using some simple learned statements/questions.

· I respond adequately to most parts of the prompt.

· My ideas are supported with some examples.
	· I complete the task by using memorized words and high frequency phrases.

· I respond inadequately to some parts of the prompt. 

· My ideas are supported with few examples.
	· I complete the task by using only a few very basic memorized words.

· I respond inadequately to most parts of the prompt.

· My ideas are not supported with examples.
	

	Comprehensibility

How well do others understand me?
	· I can be easily understood. 

· The message is clear.
	· I can be understood.

· The message is mostly clear. 
	· I can be somewhat understood. 

· The message is partially clear. 
	· I can be understood only with great effort.

· The message is not clear.
	

	Comprehension

How well do I understand others?
	· I can understand a variety of simple questions and answers.

· I sometimes need repetition.
	· I can understand some simple questions and answers. 

· I often need repetition.
	· I can understand memorized words and some high frequency phrases.

· I often need repetition.
	· I can only understand a few basic memorized words.

· I always need repetition.
	

	Vocabulary Use

How extensive and applicable is my vocabulary?
	· I consistently use extensive vocabulary to complete the task.
	· I use adequate vocabulary to complete the task.
	· I use limited and/or repetitive vocabulary.
	· I use extremely limited and/or repetitive vocabulary.

· My native language interferes.
	

	Language Control

How accurate is my language?
	· I correctly use grammatical structures appropriate to the task most of the time. 

· Errors do not interfere.
	· I use grammatical structures appropriate to the task some of the time.

· Errors occasionally interfere.
	· I rarely use grammatical structures appropriate to the task.

· Errors frequently interfere.
	· I do not use grammatical structures appropriate to the task.

· Errors usually interfere.
	

	Fluency/Communication Strategies

How well do I keep the conversation going?
	· I keep the conversation going with a few pauses. 

· I often ask for clarification.
	· I keep the conversation going with some pauses.

· I sometimes ask for clarification.
	· I have some difficulty keeping the conversation going.

·  I have frequent pauses.
	· I do not keep the conversation going.

· I have many long pauses.
	


WL Interpersonal Writing Levels Targeted Range-Novice-Mid
	
	Exceeds Expectations
Novice-High: 8, 7
	Meets Expectations
Novice-Mid: 6, 5
	Approaches Expectations
Novice-Low: 4, 3
	Below Expectations
Novice-Low: 2, 1
	Total

	Task
How well do I complete the task?
	• I complete the task by using a variety of learned statements and questions.
• I respond fully and appropriately to all or almost all parts of the prompt.
	• I complete the task by using some simple learned statements and questions.
• I respond adequately to most parts of the prompt.
	• I complete the task by using memorized words and high frequency phrases.

• I respond inadequately to some parts of the prompt.
	• I complete the task by using only a few very basic memorized words.
• I respond inadequately to most parts of the prompt.
	

	Comprehensibility
How well does the audience understand me?
	• I can be easily understood.
• The message is clear.
	• I can be understood.
• The message is mostly clear.
	• I can be somewhat understood.
• The message is partially clear.
	• I can be understood only with great effort.

• The message is not clear.
	

	Vocabulary Use
How extensive and applicable is my vocabulary?
	• I consistently use extensive vocabulary to complete the task.
	• I use adequate vocabulary to complete the task.
	• I use limited and/or repetitive vocabulary.
	• I use extremely limited and/or repetitive vocabulary.
• My native language interferes.
	

	Language Control How accurate are my grammatical structures?
	• I correctly use grammatical structures appropriate to the task most of the time.
• Errors do not interfere.
	• I use grammatical structures appropriate to the task some of the time.
• Errors occasionally interfere.
	• I rarely use grammatical structures appropriate to the task.
• Errors frequently interfere.
	• I do not use grammatical structures appropriate to the task.
• Errors usually interfere.
	

	Communication  Strategies How well do I respond to the prompt?
	• My response is well-organized  and relevant.

• My ideas are supported with examples and elaboration.
	• My response is generally organized and/or relevant.
• My ideas are supported with some examples.
	• My response is somewhat organized and/or relevant.
• My ideas are supported with few examples.
	• My response is disorganized and/or irrelevant.
• My ideas are not supported with examples.
	

	Mechanics
How accurately do I use correct capitalization,  spelling, and punctuation?
	• I make no or almost no errors in spelling, capitalization, and punctuation.
	• I make occasional errors in spelling, capitalization, and punctuation.
	• I make frequent errors in spelling, capitalization, and punctuation.
	• I make little or no attempt to use correct spelling, capitalization, and punctuation.
	


TSD WL Presentational Writing Targeted Range-Novice-Mid
	
	Exceeds Expectations
Novice-High: 8, 7
	Meets Expectations
Novice-Mid: 6, 5
	Approaches Expectations
Novice-Low: 4, 3
	Below Expectations
Novice-Low: 2, 1
	Total

	Task
How well do I complete the task?
	· I complete the task with learned and recombined phrases.
· My main ideas are supported with examples and elaboration.
· I respond fully and appropriately to all or almost all parts of the prompt.
	· I complete the task with basic words and some memorized phrases.

· My main ideas are supported with some examples.

· I respond adequately to most parts of the prompt.
	· I complete the task with some isolated words.

· My main ideas are supported with few examples.
· I respond inadequately to some parts of the prompt.
	· I complete the task with a few isolated words.

· My main ideas are not supported with examples.
· I respond inadequately to most parts of the prompt.
	

	Comprehensibility
How well does the audience understand me?
	· I can be easily understood.
· The message is clear.
	· I can be understood.
· The message is mostly clear.
	· I can be somewhat understood.
· The message is partially clear.
	· I can be understood only with great effort.
· The message is not clear.
	

	Vocabulary Use
How extensive and applicable is my vocabulary?
	· I consistently use extensive vocabulary to complete the task.
	· I use adequate vocabulary to complete the task.
	· I use limited and/or repetitive vocabulary.
· My native language interferes occasionally.
	· I use extremely limited and/or repetitive vocabulary.
· My native language interferes frequently.
	

	Language Control
How accurate are my grammatical structures?
	· I correctly use grammatical structures appropriate to the task most of the time.
· Errors do not interfere.
	· I correctly use grammatical structures appropriate to the task some of the time.
· Errors occasionally interfere.
	· I rarely use grammatical structures appropriate to the task.
· Errors frequently interfere.
	· I rarely use grammatical structures appropriate to the task.
· Errors usually interfere.
	

	Communication Strategies
 How well do organize my writing?
	· My writing is well-organized.
· There are some sequencing and transition words.
	· My writing is organized.

· There are a few sequencing and transition words.
	· My writing is somewhat organized.

· There are almost no sequencing and transition words.
	· My writing is not organized.
· Information is presented randomly.
	

	Mechanics
How accurately do I use correct capitalization, spelling, and punctuation?
	• I make no or almost no errors in spelling, capitalization, and punctuation.
	· I make occasional errors in spelling, capitalization, and punctuation.
	· I make frequent errors in spelling, capitalization, and punctuation.

	· I make little or no attempt to use correct spelling, capitalization, and punctuation.
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Performance Assessment Development Template
	Who is developing this assessment?

	Name:

Content Collaborative in World Languages
	Position/Affiliation:
Content Collaborative in World Languages

	I. CONTENT STANDARDS

	Content Area: World Languages
Who am I in a Global World?

In conjunction with Colorado Curriculum Sample Project Unit: http://www.cde.state.co.us/sites/default/files/documents/standardsandinstruction/curriculum/samples/worldlanguages/wl_novicelow_whoami.pdf 


	Colorado Academic Standards

Specify the Colorado Academic Standard(s) that will be evaluated by the performance tasks.
Colorado Academic Standards Online
(hold CTRL and click to visit the website)
Colorado Career and Technical Education
(hold CTRL and click to visit the website)
	Standards and Range Level Expectations

Standard 1:

Communication in Languages Other Than English
Range Level Expectations

WL09-NL-S.1-GLE.1

Communicate about very familiar topics (written or oral) using isolated words and high frequency phrases (interpersonal mode)

WL09-NL-S.1-GLE.2
Comprehend isolated learned words and high- frequency phrases (written or oral) on very familiar topics (interpretive mode)

WL09-NL-S.1-GLE.3
Present on very familiar topics (written or oral) using isolated words, and high-frequency phrases (presentational mode)

Standard 2:

Knowledge and Understanding of Other Cultures
Range Level Expectations

WL09-NL-S.2-GLE.1

Identify common practices within the target cultures studied

WL09-NL-S.2-GLE.2
Identify common products of the target cultures studied

Standard 4:

Comparisons to Develop Insight into the Nature of Language and Culture

Range Level Expectations

WL09-NL-S.4-GLE.1

Identify similarities and differences of the most basic vocabulary through comparisons of the student’s own language and the language studied

WL09-NL-S.4-GLE.2
Identify and recognize the nature of culture through comparisons of the target culture(s) and the student’s own culture
Communicative Mode(s):

Integrated Performance Assessment - IPA
· Interpersonal Speaking

· Interpersonal Writing

· Interpretive Listening

· Presentational Writing


	Range Level(s)


	Novice-Low approaching Novice -Mid


	Indicate the intended Depth of Knowledge (DOK) for this assessment. 
	☑DOK 1    ☑DOK 2
☐DOK 3    ☐DOK 4



	What are some real-world situations that relate to the content standards above? Some examples are included in the Colorado standards under “Relevance and Application.”


	· Meeting someone from another culture and language

· Visiting a country with a different language and culture



	Summary. Provide a brief summary describing the task in the boxes below.

	Performance Task Name

(about 2–5 words)

Sister School Visit

Video Communications
Social Media
City Virtual Tour


	Brief Description of the Task

Sister School Visit

Video Communications: Students will greet each other through a video communications site, such as Skype.

Social Media: Students will post pictures and greetings from their town and respond to each other through a social media site, such as Facebook.
City Virtual Tour: Students will receive a video from their Sister City school highlighting their town, school, and landmarks using their language (the target language). Students will demonstrate their understanding of this video.


	II. Claims, Skills, Knowledge & Evidence

	Claims. What claim(s) do you wish to make about the student? In other words, what inferences do you wish to make about what a student knows or can do? Define any key concepts in these claims.
	Successful completion of this task would indicate…

WL09-NL-S.1-GLE.1

Communicate about very familiar topics (written or oral) using isolated words and high frequency phrases (interpersonal mode)

WL09-NL-S.1-GLE.2
Comprehend isolated learned words and high- frequency phrases (written or oral) on very familiar topics (interpretive mode)

WL09-NL-S.1-GLE.3
Present on very familiar topics (written or oral) using isolated words, and high-frequency phrases (presentational mode)

WL09-NL-S.2-GLE.1

Identify common practices within the target cultures studied

WL09-NL-S.2-GLE.2
Identify common products of the target cultures studied

WL09-NL-S.4-GLE.1

Identify similarities and differences of the most basic vocabulary through comparisons of the student’s own language and the language studied

WL09-NL-S.4-GLE.2
Identify and recognize the nature of culture through comparisons of the target culture(s) and the student’s own culture


	Skills. Refer to the standard(s), grade level, and DOK levels you listed in Section I. Given this information, what skills should be assessed? All skills should align with the above claims.
	· Meet and greet others by using appropriate vocabulary and gestures

· Describe self to others

· Obtain and provide information about self and others

· Identify where the target culture is located and where the target language is spoken



	Knowledge. Refer to the standard(s), grade level, and DOK level you listed in Section I. Given this information, what knowledge/concepts should be assessed? All knowledge should align with the above claims.
	· Culture

· Formal vs. informal/Social Register
· Appropriateness of greetings and leave takings in target language

· Gestures

· Context

· Greetings and leave takings

· Personal descriptors

· Expressions of well-being

· Names of countries

· Nationalities 

· Numbers

· Question words

· Structure

· Adjectives

· Present tense verbs

· Connections to
· Geography


	Evidence. What can the student do/produce to show evidence of the above knowledge and skills? 

	Student will show evidence of skills and knowledge by…
· Choosing appropriate vocabulary, phrases and expressions

· In an introduction

· In a farewell

· In response to introductory questions

· When posing an introductory question

· Demonstrating appropriate gestures

· Identifying the places (countries, regions) where the language is spoken

· Knowing that different people have their own identity (nationality)


	III.A. PERFORMANCE TASKS:

Instructions to the Student

	Think about the assessment process from a student’s perspective. What instructions does the student need? Make sure the instructions are fair and unbiased. Instructions should be detailed, clear, and written at the appropriate grade level. For more detailed guidelines on writing instructions, please refer to the “Performance Task Review” sheet.

	Give the student an overview of the assessment (i.e., purpose of the assessment, tasks the student will need to complete, etc.).
As part of our Sister School Program, you will be meeting and exchanging information about yourself with students from that school. You will use a video communications site, social media, and video recording to do this.

Sister School Presentation:

Interpersonal Speaking and/or Interpersonal Writing
· You will greet another student from the Sister School in the target language.

· You will introduce yourself in the target language.

· You will ask and answer introductory questions in the target language.

· You will respond to a student’s post and picture(s) from the Sister School in the target language.

Interpretive Listening

· You receive the video from your new friends in your Sister City showing their hometown.
· Show what you understand by responding to the questions from your teacher.

Presentational Writing

· Introduce yourself in the target language.

· Find picture(s) that tell your story (family, pets, hobbies) and write a post to describe some details of your picture(s) so your new friend can learn more about you. Share your picture.


	Stimulus Material. Describe what stimulus material the student will receive. For example, the stimulus might be a story or scenario that the student reads, analyzes, and to which the student provides a response.
· Goal

· Statement bubbles (I can … statements)

· Self-assessment

· Virtual tour example

· Video-recording materials

· Video communications graphic organizer
· Video communications call video examples

· Social media practice

· Sister School background information (location, population, ages, picture, etc.)



	Explain to the student what documents/materials they have for the assessment. Explain what the student should do with those documents/materials.

· Digital picture(s) of self, town, school, home, landmarks.  These will be uploaded to a social media site.

· Access to online communicative site with parental permissions and/or teacher assistance.

· Media storage device.

· Student self-assessment checklist/sheet.


	Describe in detail any safety equipment that is required. Is safety equipment provided onsite, or are students expected to bring their own safety equipment?
· Social Media - acceptable social networking site as per school district policy
· Internet web filter – school should provide



	Explain what students need to do when they complete each task (e.g., submit work to the evaluator, move on to the next task, etc.).

Options include, with teacher and/or parental assistance:

· Take a screen shot of the posting and reply (if done outside of class)

· Copy the teacher in the post (if done outside of class)

· Provide teacher the pictures (if done outside of class)



	Provide any other relevant information for the students’ instructions.

· Background of Sister School and its town or city 

· Training for role ole as “Ambassador” for their school

· Digital and Media Literacy: appropriate use of technology, avoidance of cyber-bullying, use of authorized site(s)



	III.B. PERFORMANCE TASKS:

Instructions to the Evaluator

	Think about the assessment process from an evaluator’s perspective. What instructions do the evaluators need? Instructions to the evaluator should be clear and concise.

	Before the Testing Period
How should the evaluator prepare the test site? Be as specific as possible. 
Before unit instruction:

· Sister School relationship should be established in advance.
· The town video assignment should be planned with the Sister City in advance.
· If this option is not available, the teacher may search the Internet for one.

· You will need to plan whether or not you will prepare your own video to send the Sister City School.

· A video communications site such as “Skype” needs to be available.

· Parental permission for online activities needs to be gathered.

· Where “Sister School” is mentioned, another partner school within the US may be used if an overseas connection isn’t feasible.
· If it is not possible to communicate in real-time, another arrangement could be made.

· Provide rubric with the Student Instructions.

· Decide whether or not you will use the general attached rubric(s) or create your own.

· Provide the questions to accompany to video from your Sister City.
What materials should be provided to students? Be as specific as possible.
Before assessment:

· Check Internet connection.

· School social networking site should be available (up).

· There needs to be advance agreement between both schools on assignment.

· A video communications appointment needs to be made.

· When parental permission is denied, an accommodation needs to be made.

· Devices need to be working.  

· Provide students with self-assessment checklist/sheet.

· Choose whether you will use the general rubrics attached or create your own.

· Preview the video from the Sister City School.
· Make adjustments or edit if necessary
· Create interpretive listening questions.

What materials should the student bring to the testing site? Be as specific as possible.
· Students need to know where to film in advance.

· Storage devices need to be present.

· Digital pictures need to be prepared
What materials should not be available to the student during the testing session (e.g., cell phones, calculators, etc.)?
Students should not:

· Participate in online communicative site(s) when parental permission is denied. An accommodation needs to be made.

· Bring translator devices.



	Should the evaluator keep track of time? If so, specify how much time the student will have to complete the assessment. Explain how the evaluator should keep track of and record time.
· Evaluator should keep within assigned appointment times.

· May stretch over multiple classes/periods/days
Video Communications Call

· Individual Call: 2-6 minutes, within appointment parameters

· Group Call: 10-15 minutes per group, or 30-45 minutes for whole class

Social Media Post
· 30-45 minutes (1 class period), but may vary.



	Will the evaluator need to video/audio record the testing session? If so, provide detailed instructions on how to set up the recording equipment.

· This would be beneficial for teachers and students.

· Setting up equipment will depend upon classroom conditions and available equipment. Building AV personnel should be consulted.



	During the Testing Period
How should the evaluator respond to students’ questions?
The evaluator (teacher) should respond to questions throughout of the activities.  

What should the evaluator do while the student is completing the tasks (e.g., should the evaluator make notes about the student’s process, mark scores on rubrics, etc.)?
· The evaluator (teacher) should provide pre-video communications directions, introductory and wrap-up directions.

· The evaluator (teacher) should debrief the video communications call.

· The evaluator (teacher) should take notes or record students’ conversations, progress, and cultural appropriateness. Rubrics and other means may be used.



	Upon Completion of the Assessment
What does the evaluator need to collect from the student? 

· Collect student self-assessment. 

· Collect any electronic media produced by students (video, pictures).

What information should the evaluator give the student at the end of the testing session?
Provide student with copy of evaluation (feedback, rubric, etc.)

Who is responsible for cleaning/resetting the workstation (if necessary)—the student or the evaluator? How should the workstation be cleaned?
Students and evaluator are responsible for logging out and shutting down computers.



	Other relevant information for the evaluator’s instructions:

· Most of the product is oral or in the evaluator’s presence or available online. 

· If a “Sister School” relationship in the target culture is not feasible, another school or class studying the language may be used.


	III.C. PERFORMANCE TASKS:

Other Considerations

	How will students’ responses be recorded? Describe how evidence will be collected about each student’s performance (e.g., student submits a work product, evaluator records information about the student’s process, etc.) 

Video Communications Call

· Evaluator will monitor call(s).

· A rubric will be used before, during, and after call.

· Evaluator will record and note observations.

Social Media post

· Evaluator will monitor all posts.

· A rubric will be used to evaluate content.

· Evaluator will take screen shots of posts for student portfolios.

Virtual Tour from Sister City
· Evaluator will use a rubric or worksheet to evaluate understanding.



	What needs to be built for this assessment? Refer to the materials list above. Think about what materials must be created for this assessment. Some examples include: worksheets, instruction sheets for the evaluators, videos, websites, etc. 

· Video communications call rubric

· Social Media post rubric

· Virtual Tour interpretive listening questions
· Student instruction sheet (sample included)
· Student self-assessment

· Instructor directions (sample included)
· Relationship with Sister School

· School Social Media page, Edmodo account, Schoology account or other online communicative site(s)

· Parental permission slips


	III.D. PERFORMANCE TASKS:

Accommodations

	What are the requirements for this set of tasks? What accommodations might be needed? List all accommodations that might apply (e.g., accommodations for language, timing, setting, etc.).
Requirements:
· Students are acquainted with background information of Sister School.

· Students have practiced greetings, introductions, and farewells.

· Students can identify where the language is spoken.

Accommodations:

· Timing for tasks can be adjusted as needed.

· Setting can be adjusted.

· Camera placement and type (group view vs. individual).

· Microphone.

· Individual vs. group participation.

· Location. Could even be done at home with parental oversight.
· Meet all required student accommodations.


	IV. EVALUATOR INFORMATION

	What are the requirements to be an evaluator for this assessment? Please provide your recommendations below.

· Knowledge of the target language and culture.

· Knowledge of the assessment theme, expectations, goals, State Standards, and rubrics.

· Relationship with the Sister School or other partner school.
· Comfort level with the technology and the equipment being used.

· Understand school/district instructional technology and social networking policies.



	V. SOURCES

	“Colorado Academic Standards: World Languages.” Colorado Department of 

Education: State Standards – World Languages. http://www.cde.state.co.us/CoWorldLanguages/StateStandards.asp  

“Linguafolio, Self Assessment Grid.” Linguafolio online. Nd 

https://linguafolio.uoregon.edu/documents/LFGrid.pdf. 

Sandrock, Paul. The Keys to Assessing Language Performance: A Teacher’s 

Manual for Measuring Student Progress.” Alexandria, VA. The American Council on the Teaching of Foreign Languages. 2010.

“Who am I.” Colorado Department of Education Curriculum Sample Project. 

Colorado Department of Education. Nd. http://www.cde.state.co.us/sites/default/files/documents/standardsandinstruction/curriculum/samples/worldlanguages/wl_novicelow_whoami.pdf 


Performance Assessment Development Process
The work of the Colorado Content Collaboratives is intended to support effective instructional practice by providing high quality examples of assessment and how assessment information is used to promote student learning.

The new Colorado Academic Standards require students to apply content knowledge using extended conceptual thinking and 21st century skills. Performance assessments have the highest capacity to not only measure student mastery of the standards but also provide the most instructionally relevant information to educators. Further, performance assessments can integrate multiple standards within and across content areas, providing educators a comprehensive perspective of student knowledge and giving students the opportunity to demonstrate the degree to which they understand and transfer their knowledge.
Performance Assessment - An assessment based on observation and judgment. It has two parts: the task and the criteria for judging quality. Students complete a task (give a demonstration or create a product) and it is evaluated by judging the level of quality using a rubric. Examples of demonstrations include playing a musical instrument, carrying out the steps in a scientific experiment, speaking a foreign language, reading aloud with fluency, repairing an engine, or working productively in a group. Examples of products can include writing an essay, producing a work of art, writing a lab report, etc. (Pearson Training Institute, 2011)

The Content Collaboratives worked closely with the Center for Educational Testing and Evaluation from the University of Kansas to establish protocols for the development of performance assessments and to use those protocols to develop performance assessments that include scoring rubrics. The Performance Assessment Development Process includes a collection of resources to aid schools and districts that choose to engage in locally developing performance assessments.
The Performance Assessment Development Process is best utilized when intending to create an assessment for culminating assessment purposes such as a unit, end of course, end of semester, or end of year summative assessment. Additionally, a district, BOCES, or school may wish to create a common performance assessment that can be used across multiple classrooms. Engaging in the Performance Assessment Development Process serves as evidence that an educator is participating in valuable assessment work that aligns to the Colorado Academic Standards, district curriculum, and district goals.

The performance assessments developed by the Content Collaboratives serve as high-quality examples of performance assessments that can be used for a variety of purposes. Scores from these performance assessments are used at the discretion of the district or school.

These assessments may be modified to serve the needs of different languages, proficiency levels

and available resources.

Template Design by Center for Educational Testing & Evaluation—University of Kansas 
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