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Colorado State Model Educator Evaluation System:
Practical Ideas for Evaluating Music Teachers

Foreword

*PLEASE NOTE: The purpose of this documentis to highlight possible approaches for districts and BOCES to
consider when constructing theirapproach to evaluating musicteachers. CDE will be collecting on-going
feedback to improve this guidance. To submityour feedback,

email Educator Effectiveness@cde.state.co.us.

Introduction

Colorado’sS. B. 10-191 requires schools, schooldistricts, and the Colorado Department of Education (CDE) to evaluate
all licensed educators with state approved quality standards and elements at least annually. Thisrequirement applies to
evaluating the performance of principals, assistant principals, teachers and special services providers. The Colorado
State Model Educator Evaluation System, developed in responseto the passage of S. B. 10-191, requires all teachers,
including those in non-traditional classroom roles, to be evaluated using the same processes and materials used for
classroom teachers. Throughout the developmentand pilot testing of the evaluation system, teachersin non-traditional
classroom roles have expressed questions about the applicability of the evaluation system for educators such as
themselves. Because of the content they teach and their responsibilities, the teacher evaluation materials may not
provide evaluators opportunities to review and rate all facets of the educator’s work. This practical ideas guide is
intendedto help these types of educators and their evaluators maximize the flexibility options builtinto the system to
ensure a fair, valid and reliable evaluation forall educators. Educators across Colorado generously gave theirtime and
expertiseto write this practical ideas guide as aservice to their colleagues. Itistheirhope that the brief will be used as
an informal set of suggestionsand ideasto betterunderstand the Colorado State Model Educator Evaluation System
and how it appliestothem.

The Colorado State Model Educator Evaluation System

The evaluation systemfocuses on continuously improving educator performance and student results. To support
school districtsinimplementing the evaluation requirements, the Colorado Department of Education (CDE) developed
a model system that provides consistent, fairand rigorous educator evaluations, saves district resources and enables
themto focus on improvingteaching, learning and leading. Districts are notrequired to use the State Model System,
butiftheychoose notto, thenthey are required to create theirown system that meets all state laws and regulations.
The basic purposes of this system are to ensure thatall licensed educators:
e Are evaluated using multiple, fair, transparent, timely, rigorous and valid methods.
e Areassessedthroughtwo mainavenues: measuring studentlearning (50%) and evaluating teacher professional
practices (50%).
e Receive adequatefeedback and professional development supportto provide them a meaningful opportunity
to improve their effectiveness.
e Areprovidedthe meanstoshare effective practices with other educators throughout the state.
e Receive meaningfulfeedbacktoinform their professional growth and continuousimprovement.
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Successful implementation of the Colorado State Model Educator Evaluation System is dependent upon attending to the
following priorities, or guiding principles forthe evaluation system:
1. Datashouldinformdecisions, buthumanjudgmentis critical.
The implementation of the system must embody continuousimprovement.

2.
3. The purpose of the systemisto provide meaningfuland credible feedback thatimprovesperformance.
4. The developmentandimplementation of educatorevaluation systems must continuetoinvolveall

stakeholdersinacollaborative process.
5. Educator evaluations musttake place withinalargersystemthatis aligned and supportive.

The Colorado State Model Educator Evaluation System uses a meaningful process for educator evaluation. The year-
longcycle includes regular conversations between the evaluatorand person being evaluated; itis nota one-time
eventorobservation, but rathera process that focuses on continuous improvement of the skills, knowledge and
student outcomes of the person being evaluated. S. B. 10-191 requires that at least one observation be conducted
annually fornon-probationary teachers and at least two for probationary teachers. Districts may choose to conduct
additional observations in orderto provide high quality feedback and/or to confirm the accuracy of final professional
practices ratings priorto finalization.

The State Model System evaluation process connectionsinclude, butare not limited to:

Beginning-of-Year

onnection

Spring Connection : -
Ongoing Activities
= Conduct Observations
= Collect Evidence

* Provide Feedback and
Opportunities for Reflection

Mid-Year Connection
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Who Should Use This Brief: ApplyingS. B. 10-191 in Music Classrooms

This guide is intended for use in the evaluation of music teachers, who are required to be evaluated under S. B.
10-191. It is designed to support music teachers and their evaluators as they explore effectiveness in and out of
the classroom from a perspective that recognizes the intricacies of music education content,

the teaching context, and the need to collaborate with classroom teachers in order to integrate Colorado
Academic Standards throughout the music program.

Music teachers will be rated on both professional practices and measures of student learning. This documentis
intended for use by those involved in evaluating music teachers, particularly the teachers themselves and their
evaluators.

An Example of How Interdisciplinary Connections Can Be Exhibited in Arts Classrooms

(Note:Thissectionis adapted from the Resource Guide for Deepening the Understanding of Teachers’ Professional
Practices developed by the Colorado Department of Education and Colorado Education Initiative.)

The teacherwho articulatesinterdisciplinary connections provides clearand concise explanations for how concepts and
skillsin one discipline impactthose in another. Strategies may include summarizing in social studies and science or the
application of measurementskillsin the arts. Inlanguage, students may learn how to use maps and graphs when
readinginformationaltext and then apply writing skills to describe the meaning and importance of the concepts
presented by these visuals. By implementing these strategies, the teacher can help students make connections for what
there are learning across disciplines.

Interdisciplinary connections help students explore overarching themes or concepts. In real life, we are not able to
isolate math, writing, science, or history into 45 minutes of our day. Instead, we use all of our knowledge to help us solve
everyday problems in the workplace and at home.

The following vignette provides an example of how the arts play an importantrole in developing students’ understanding
across subjectareas.

Middle school music: Students are identifying different genres of music popularduringthe 1960’s. This study
connectsto theiruniton the Civil Rights Movementin social studies. The musicteacher has astrong sense of
studentstrengthsintheirclassroom andidentified two students, in particular, as real history buffs and knows
theirknowledge of this time period surpasses that of their peers. The musicteacheralso knows that some students
prefertolearn facts and details through movement activities. The grade level team and specialist teachers have identified
activitiesin each contentareathat can supporta variety of learning strengths of all students and are committed to
providing engaging choices for students. Using several ideas for students to demonstratetheir understanding of the
stylesand genres of music popularinthe 1960’s, the musicteacher offers choices for students such as:

e Students interested inthe historical era can presenta more detailed historical presentation onthe 1960’s
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e Students interested inlearningand presentingfacts and details through movement canselecta songthey know thatis
representative of the 1960’s and Civil Rights Movement and create dance movements that depict the overall messageinthe
song.

Examples of Artifacts/Evidence and Professional Practices For Music Teachers

School districtsand BOCES are required to collect teacher performance datarelated to professional practice using
observations and at least one of the following measures:

Student perception measures (e.g., surveys), where appropriateandfeasible;
Peerfeedback;

Feedback from parents orguardians; or

Review of teacherlessonplans orstudent work samples.

PN

The performance datashould be discussed during the final evaluation conference along with self-assessment information
and the evaluator’s assessment of the musicteacher’s performance throughout the year. The teacherand/orevaluator
may bring additional artifacts or evidenceto the final evaluation conference to support their professional practice
ratings. While such additional artifacts are not a required component of the Colorado State Model Educator Evaluation
System, they have proven to be a valuable catalyst for meaningful discussions and lend a degree of objectivity to
performance feedback. In many cases, the artifacts and/or additional evidence form the basis for setting reasonable
goalsand help the evaluator ground feedback in real-world data and specificrelevant examples. The chart below
provides options forartifacts and other evidencethatare closely aligned to the teacher’s roles and responsibilities. Itis
importantto note that the artifacts and types of evidence mentioned in Exhibit 1are ideas and should not be considered
requirements oran all-inclusive list that every teachershould provide. Instead, Exhibit 1is intended to serve as a catalyst
foridentifying specificevidence that may or may not be included in Exhibit 2, to illustrate the teacher’s performance
throughout the year.

It must be noted that itis possible to complete an evaluationwithout using any additional evidence or artifacts. If the
teacherand evaluatoragree onall final ratings during the final evaluation conference, theydo not need toreview
artifacts or additional evidence.

Page6



Exhibit 1: Observations, Required Measures and Evidence/Artifacts for K-12 Music Teachers

This exhibitincludes information about requirements for observations and multiple measures as describedin S. B.
10-191. Inaddition, examples of artifacts and otherevidence that may be used to supportfinal evaluation ratings orto
demonstrate proficiency on professional practices are provided. It should be noted that artifacts and otherevidence
are notrequired by S. B. 10-191, but are suggested by the Colorado State Model Educator Evaluation System as a way
to confirmthatfinal ratings are fairand accurate.

S.B. 10-191 REQUIRES MULTIPLE MEASURES OF EDUCATOR PERFORMANCE MEASURED ON MULTIPLE OCCASIONS THROUGHOUT
THE YEAR. For teachers, this requirement is defined as observations, required measures and optional additional measures
(evidence/artifacts). Whiletheteacher rubric serves as thedata collection tool for observations, districts and BOCES must
determine the method for collecting data regarding required measures and additional evidence/artifacts. This chartserves as a
reminder of the required measures that must be discussed annually and evidence/artifacts that may bediscussed atthe end of the
evaluation cycleto confirmthe accuracy of ratings.

OBSERVATIONS REQUIRED BY S.B. 10-191:
® Probationary teachers — At leasttwo documented observations and atleastoneevaluation thatresults ina written
evaluationreporteachyear.
Non-probationary teachers — At leastone documented observation every year and one evaluation thatresults in a written
evaluationreportincludingfairand reliable measures of performanceagainst Quality Standards.

The frequency and duration of the evaluations shallbeon a regular basisand of such frequency and duration as to ensure the
collection of a sufficientamount of data from which reliable conclusions and findings may be drawn. Written evaluation reports
shall bebased on performance standards and provided to the teacher at leasttwo weeks before the lastclass day of the school
year.

Includeatleastone of the following measures as a partofthe annual evaluation process.
e Student perception measures, where appropriateand feasible;
Peer feedback;
Feedback from parents or guardians;
e Review of teacher lesson plans or studentwork samples.

Continued on next page.
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ADDITIONAL EVIDENCE/ARTIFACTS:

Evaluation of professional practice mayincludeadditional measures such as thoselisted below. These are provided as examples of
evidence the evaluator and/or educator beingevaluated may sharewith each other to provide evidence of performance inaddition

to observations and evaluator ratings collected on the rubric.

Plans lessons that:

e Reflect Colorado Academic Standards.

e Application of learning targets

e Student choices and experimentation with concepts,
materials, processes,andtechnology.

e Appropriatescaffolding, modeling, and problem-
solving.

e Use of reflective thinking

e Application of knowledge and skillslearned through
professional development activities

e Use of best practices

e Includeideas forimprovingclassroom environment
and student behavior.

e Use of feedback from written and verbal observations
(formal andinformal)

e Provideperformance/demonstration opportunities

Differentiates instruction:

e |EP, 504, and behavior plan development and
monitoring.

e Provides opportunities to challengeacademically gifted
and high achieving students.

e Understands the variety of students’ backgrounds and
individuallearning needs

e Connect curriculumto current trends in musicand
society with consideration of differentiated learning
styles and background and needs of students

e Uses developmentallyappropriate ELL strategies such
as sentence stems and visual aids.

Assesses student learning:

e Assesses students both formatively and summatively.

e Pre-and post-tests.

e Report card comments.

e Useof rubrics.

e Evaluations of student performances and growth.

e Reflects on lessons and student progress.

e Video analysis andreflection of self, group, and
individual students to compare pre- and post- skill
development .

e Redesigns lessons based onreflection aboutclass
content, delivery and reception by students.

e Contribute to discussions of formative assessment with
less performance-based subject areas.

e Parent-Teacher Conferences.

Provide students opportunities to:

Perform/exhibitin school events.

Participatein community events/exhibits.

Reflect on their practices and their work

Receive individual coaching/private lessons.

Attend concerts and other professional performances.
Lead clubs.

Experience rich cultural activities.

Jointhe Tri-M Music Honor Society.

Communicates with other adults involved in the lives of students
through:

Email/phone logs.
Websites.
Social Media.

Face-to-face conferences.

Participates in professional learning activities, including but not
limited to:

School and districtsponsored trainings andworkshops.
Attends professional conferences and workshops andapplies
learningin daily teaching.

Membership in professional organizations.

Professional organization committees and task forces.
Conductingindividual research and/or servingin a teacher-
leader role.

Stayingabreast of emerging issues and current music
education trends.

Leads school and/or district initiatives through:

Committee participation.

Organization and running of assemblies andperformances.
Music performanceassistancefor school events.
Providingintegrated music resources throughout the
building.

Providing performing groups forschool/community events.
Providing parents/significantadults, other professionals and
community members with a different view of students as
they performinthe arts versus the general classroom.
Attending professional performances and/or providing rich
cultural experiences forstudents.

Incorporating guestartists from community, collegiate or
professional programs.

Actively participatingin district, stateand national
organizations.

Seeking external fundingfor programs through grant
applications, leveraging community resources, and other
activities.
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Exhibit 2: Teacher Quality Standards and Examples of Practices that May be Evident During

Classroom Observations

QUALITY STANDARD I: Teachers demonstrate mastery of and pedagogical expertise in the content they teach. The elementary
teacher is an expert in literacy and mathematics and is knowledgeable in all other content that he or she teaches (e.g., science,
social studies, arts, physical education, or world languages). The secondary teacher has knowledge of literacy and mathematics
and is an expertin his or her content endorsement area(s).

Elements

Practices that May be Observed During Observations

ELEMENT A: Teachers provideinstruction thatis
aligned with the Colorado Academic Standards and
their district’s organized plan ofinstruction

Teachers:

e Sharepurpose for lessons with students as related to standards-based
curricular goals.

¢ Dividestudents into small groups, utilizesection leaders in secondary
ensemble settings

Students:

* Express and explain the purpose of the lesson as itrelates to standards-
based curricular goals.

e Perform music through playingand/or singing.

e Demonstrate creative/improvisation ability (atappropriate developmental
level).

e Articulateknowledge of musicasitrelates to historyand culture.

e Demonstrate ability to critique/evaluate musical performances.

ELEMENT B: Teachers develop andimplement
lessons thatconnect to a variety of content
areas/disciplinesand emphasizeliteracyand
mathematical practices.

Teachers:

* Share/model connections between composinga musical sequenceto
composinga piece of text.

e Use musicterminology and check for student understanding through
demonstration or discussion.

e Model the written critique/evaluation processin music.

e Sharemusic notation processes (music theory) such as time signatures,
rhythmic and pitch symbols, dynamic markings etc.

* Share/model connections between patterning, shapes, meter/rhythmic
sequences in music and mathematical processes

e Share music terminology associated with mathematical processes

¢ Share/model music compositions thataredeveloped from literary, societal,
historical, mathematical, and/or scientificthemes

¢ Providehistorical or cultural context of music

¢ Demonstrate a variety of ways music can be created to sharetopics orideas
inother content areas

Students:

¢ Read notationin sheet music, flashcards, posters, music software programs
etc.

¢ Respond to music terminology through performance and/or discussion.

¢ Read picturebooks of songs or connected to songs.

e Use/recognize music vocabulary (tempo, dynamics, etc.)

e Reflect on concert/program components.

e Utilizeword walls.

¢ Read lyrics ofa song.

e Differentiate between beat and rhythm

¢ Demonstrate subdivision, patterns/form

¢ Recognize/followtime signatures;simplevs.compound meters

¢ Demonstrate temporal/spatial experiences and integrating body and mind
e Demonstrate crossingthe midline(reachingacross the center of the body
when playinginstruments or moving body to rhythm)
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¢ Perform and analyze marchingbanddrill formations

¢ Demonstrate rhythmic analysis of multiple parts in a performance piece
e Use multicultural materials, songs, dances, instruments

e Make authentic connections to general classroom content

e Make connections to current/world events and music

ELEMENT C:Teachers demonstrate knowledge of
the content, central concepts, inquiry, appropriate
evidence-based instructional practices, and
specialized characteristics of the disciplines being
taught.

Teachers:

¢ Share/model ways to analyzemusical sequences

¢ Providea framework or process for deconstructingand or researching music
e Clearly model, articulateand/or providevisual images of processes in
learningand rehearsing music

Students:

e Apply musictheory

e Articulate historical connections and context in music

e Articulate connections of ethnomusicology (study of music -broadly defined-
that emphasizeits cultural,social, material, cognitive contexts) and
performance

¢ Synthesize musical knowledgeand skills in a variety of learning settings and
musical genres

QUALITY STANDARD II: Teachers establish a safe, incl
students.

usive and respectful learning environment for a diverse population of

Elements

Practices that May be Observed During Observations

ELEMENT A: Teachers foster a predictablelearning
environment characterized by acceptablestudent
behavior and efficient use of time in which each
student has a positive, nurturingrelationship with
caringadults and peers.

Teachers:
e Establish daily routines.
* Greet students atclass door.
e Debrief with students followinglessons.
e Establishlearningtargets individualized for the age and developmental
levels of students.
e Clearlycommunicatelesson objectives.
e Treat students with respect and answers questions articulately.
¢ Providepositive feedback.
¢ Clearlyarticulate classroom management strategies and procedures
exhibiting details such as the following:
O Lesson plans
Efficient and purposeful transitions.
Re-teaching after practice.
Feedback to students.
Posted objectives.
Learning targets.
Success criteria.
Exitslips

O0O0OO0O0O0O0

Students:

e Enter and show readiness for classindependently.

¢ Respond to teacher instruction with confidenceand understanding.

e Demonstrate an accepted protocol when asking for clarification or
additional guidance.

¢ Demonstrate a confident, respectful and positiverapportwith teacher.

e Articulateand/or demonstrate classroom expectations confidently

e Workin collaborativeteams to perform/compose/arrange/research music.
e Listen to others.

e Sharethoughts andideas with peers.

Teachers:
¢ Clearlyarticulateclassroom management strategies and procedures

exhibiting details such as the following:
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ELEMENT B: Teachers demonstrate an awareness of,
a commitment to, and a respect for multipleaspects
of diversity, while working toward common goals as
a community of learners.

Lesson plans

Efficient and purposeful transitions.
Re-teaching after practice.
Feedback to students.

Posted objectives.

Learning targets.

Success criteria.

Exit slips

O OO O OO0OO0OOo

Students:

e Articulateand/or demonstrate classroom expectations confidently

e Workin collaborativeteams to perform/compose/arrange/research music.
e Listen to others.

e Sharethoughts andideas with peers.

ELEMENT C:Teachers engage students as
individuals,including those with diverseneeds and
interests, across a rangeofability levels by adapting
their teachingfor the benefit of all students.

Teachers:

¢ Provide opportunities for students to participatein musicactivities and
events ina variety of ways, not justthrough music performance.

¢ Encourage ways for students to participatein music outside of the
classroom (Afterschool activities —clubs, dance concert, musical, talentshow).
* Providespecialized opportunities for musical participation such as Honor
Choir, Honor Band, Honor Orchestra

* Provide opportunities to engage with music through non-ensemble
mediums, such as guitar, piano, drumming, technology, music appreciation,
etc.

* Provideresources for private musicinstruction.

* Provide opportunities for students to demonstrate skillsand abilities in
music through individualand group performances.

e Provideinformation about professional performances.

¢ Includediscussionsof currentevents as they relate to music education

e Differentiate class materialsin order to providechallenging experiences for
every student.

e Differentiate lessons to accommodate for different learningstyles (ex.
auditory, kinesthetic, visual).

¢ Scaffold learning experiences to enableall students to find success.

¢ Model new skills and knowledgetasks.

¢ Establishreasonableyet challenginglearning progressions for students.

e Group students by ability level.

¢ Providedifferent manipulatives and instruments as inspiration for lessons.

Students:

¢ Sharetheir preferences and understandings around music styles and genres
e Articulateand/or demonstrate what they feel are the best elements of their
music performance and what elements need refinement

¢ Advocate respectfully and confidently for addingto and/or changingtheir
music compositions/arrangements

e Articulatetheir personal contributionsto music class.

e Shareideas within group discussions or when creating group musical pieces.

ELEMENT D: Teachers work collaboratively with the
families and/or significantadults for the benefit of
students.

Teachers:

¢ Provideimmediate constructivefeedback to students.

e Utilizingrubricsfor playing/singing progress.

* Providea variety of feedback such as giving written or verbal notes, asking
students to keep a music journal for note-taking, recordinga music
performance for evaluativediscussion.

* Providea variety of communication options for students and families such
as creatinga website about music program, utilizing onlinegradebook
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programs, utilizingjournal notes to shareat home, providing footage of
student rehearsal with suggestions for practicingathome, providingreport
card comments.

Students:

¢ Share personal strengths and develop goals and reasons why they are
strengths and goals.

e Articulate ways they can communicate classroomevents, schedules,
rehearsal expectations with their families.

¢ Participateinstudent-led parent-teacher conferences.

QUALITY STANDARD liI: Teachers plan and deliver effective instruction and create an environment that facilitates learning for their

students

Elements

Practices that May be Observed During Observations

ELEMENT A: Teachers demonstrate knowledge
about the ways in which learningtakes place,
includingthelevels of intellectual, physical, social,
and emotional development of their students.

Teachers:
Use researched-based instructional strategies such as:
O Pair/Share.
Coping strategies.
Followingdirections/signals.
Peer assessments.
Demonstrations.
Written and verbal observations (formal and informal).
Science of sound and the ear.
Learning styles (aural, kinesthetic, visual).

O Age appropriateinstruction and materials.

Seek out and use professional development regarding successful instructional
practices inmusicsuchas:

0 Usingvisual aids such as modeling, video, posters with detailed steps
and procedures.

O Usinga variety of research materials when preparing for classroom
lessons.

0 Employing current composition trends when building music
sequences and/or teaching students how to compose a music
sequence.

0 Guidingstudent learningthrough providing feedback based on
formative assessment.

OO0OO0O0O0O0O0

Students:

e Articulatereasons for specific classroom procedures.

e Shareresearch behind music they are learning.

¢ Discuss/sharetheir personal understanding of composition trends/styles.
e Cansharetheir personal understanding ofassessmentresults.

e Participateinclasswith confidence.

e Demonstrate musical participation as instructed.

e Providefeedback about selfand others respectfully.

ELEMENT B: Teachers use formal and informal
methods to assessstudentlearning, provide
feedback, and use results to informplanningand
instruction

Teachers:
Use assessmentstrategies such as:
O Pre-and post-tests.
0 Word walls of music specific language.
0 Differentiated manipulatives andinstruction.
0 Visual aids(suchas posters of techniques/music styles/ classroom
procedures; videos of proper technique/style/procedures).
Daily objectives clearly posted.
0 Creative process and performance/concert reflections through verbal
and/orjournalingactivities.
0 Critiques (individual, self, peer, small and largegroup evaluative
discussions).

(o]
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0 Altering the structure of lessons based on students’ previous
performances.
O Rubrics (self-assessmentand teacher assessmentoptions).

Students:

e Participatein classwith confidence.

e Providefeedback about selfand others respectfully.

e Cansharetheir personal understanding of classroom expectations and
teacher instruction when asked.

ELEMENT C: Teachers integrate and utilize
appropriateavailabletechnology to engage students
inauthentic learning experiences.

Teachers:

Seek out and use ways to integrate technology throughout instruction such
as:

Tablets.

Hand held devices.

Videos.

Projectors.

Flipcharts.

Visual aids.

YouTube/Safeshare- web site searches.
Cell phones.

Music creation/arrangement software.

O OO 0O OO0OO0OO0o0OOo

Students:

e Articulateways technology can enhance a music performance.

* Shareideas for uses if technology within musicclass.

e Demonstrate confidence in the use of technology within music class.

ELEMENT D: Teachers establish and communicate
high expectations and use processes to supportthe
development of critical-thinkingand problem-
solvingskills.

Teachers:

* Incorporateteam buildingstrategies.

e Userubrics.

e Model success criteria.

* Encourage students to set individual goals.

* Model and expect appropriatetime management and deadlines.

¢ Encourage students to utilizecreative process to develop unique musical
choices.

Students:

e Articulate processes thatmake them most successful in musicclass.

¢ Shareideas when creating music.

¢ Contribute to classdiscussionsand music rehearsalsand performances.
e Set individual goals for music.

¢ Attend to music classroom expectations including time management and
deadlines.

ELEMENT E: Teachers provide students with
opportunities to work inteams and develop
leadership.

Teachers:

¢ Provide opportunities for students to learninsmall groups, drumcircles,
chamber music.

¢ Provide opportunities for students to lead warm-ups.

¢ Provide opportunities to students to lead music classes/section
leaders/conductors.

e Encourage students to become members of associationssuchas theTri-M
Music Honor Society.

Students:
* Demonstrate personal responsibility small groups and ensembles.
e Share music knowledge with peers.

ELEMENT F: Teachers model and promote effective
communication.

Teachers:
® Postlearning Objectives.
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e Use Word Wallsto teach the language of music.

e Demonstrate and model standard music terminology.

* Providea variety of opportunities for students to apply music terms
throughout the rehearsal and performance process.

Students:

e Articulatepersonal understanding of music terms through providingtheir
own definitions and/or demonstrating terminology correctly.

e Articulatepurposeand/or lesson expectations.
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