
Elementary Classroom Primary Source Set
Chicano Movement 

	Grade Level/ 6th



	Essential Question:  
How was the Latino community in Colorado active in the U.S. Civil Rights Movement? 

Supporting Questions:
1. Why did West High School students choose to protest their school?
2. Why were Latino communities boycotting? 
3. Why is art (of various forms) impactful?
4. How was art used to voice the discontent of the Latino community?



	Source 1
Excerpt “2”: From Yo Soy Joaquin by Rodolfo “Corky” Gonzales.  
In a country that has wiped out
All my history,
Stifled all my pride,
In a country that has placed a
Different weight of indignity upon my age-old burdened back.
Inferiority is the new load . . . .
They frowned upon our way of life
and took what they could use.
Our art, our literature, our music, they ignored–

Purple highlighted excerpt from Material 6
	Source 2
West High School March 1969 – “Blow Out” (YouTube Video)
[image: ]



	Source 3
Westside Recorder: A newsletter dedicated to community life in the Auraria neighborhood prior to the construction of the Auraria campus
[image: ]

The West Side Recorder.  Vol. 5 Issue 9.  March 1969
	Source 4
Newspaper Article entitled “Chicano Students Demands at West High (on pg. 4)

[image: http://digital.denverlibrary.org/utils/ajaxhelper/?CISOROOT=p15330coll6&CISOPTR=1378&action=2&DMSCALE=5&DMWIDTH=297&DMHEIGHT=421&DMX=0&DMY=0&DMTEXT=student%20demands&DMROTATE=0]
West Side Recorder, Vol. 5, Issue 9, March 1, 1969

	Source 5
[image: A newspaper with a group of people

AI-generated content may be incorrect.]
La Voz Bilingual.  El Chicano Movimiento series. Part II of V
	Source 6 
Excerpt 3: From Yo Soy Joaquin  by Rodolfo “Corky” Gonzales
Here I stand,
Poor in money,
Arrogant with pride,
Bold with machismo,
Rich in courage
And
Wealthy in spirit and faith.
My knees are caked with mud.
My hands calloused from the hoe.
I have made the Anglo rich,
Yet
Equality is but a word–

Red highlighted excerpt from Material 6



	Source 7
 [image: ]   

Photo 1: Grape Boycott at Safeway Store

	Source 8
[image: ]
Photo 2: Chester Ruiz Negotiates with Police at Picket Line

	Source 9
[image: ]  

Photo 3: Picketing Super Serve Drugs    
	Source 10
[image: ]    

Photo 4: Impersonating Zeezo the Clown
 




	Source 11
[image: ]
Photo 5: UFW Members and Supporters March Down Broadway in Denver
	Source 12 
[image: ]

President Obama’s Presidential Proclamation of Cesar Chavez Day 

	Source 13 
[image: ]
“Yo no le tengo miedo a nada,” UFW meeting hall, 1966. Rolas de Aztlan (Songs of the Chicano Movement): Smithsonian 2005, Folkways Recording. Accessed via Youtube: 

	Source 14
[image: ]

“Yo No Le Tengo Miedo a Nada” Lyrics (Spanish & English).  Refer to page 12 in this document for the lyrics that match the recording shared in Source 13.

	Source 15
[image: ]
“Aztlan,” by Emilio Aguayo (1971)

	Source 16
[image: ]
“Untitled” by Antonio Bernal (1968)

	Source 17
[image: ]
“The Master Plan (Detail)” by Aranda Guillermo (1973)

	Source 18
An excerpt from Yo Soy Joaquin  by Randolph “Corky” Gonzales

They frowned upon our way of life
and took what they could use.
Our art, our literature, our music, they ignored–
so they left the real things of value
and grabbed at their own destruction
by their greed and avarice.
They overlooked that cleansing fountain of
nature and brotherhood
which is Joaquín.
The art of our great señores,
Diego Rivera,
Siqueiros,
Orozco, is but another act of revolution for
the salvation of mankind.
Mariachi music, the heart and soul
of the people of the earth,
the life of the child,
and the happiness of love.
The corridos tell the tales
of life and death,
of tradition,
legends old and new, of joy
of passion and sorrow of the people–who I am.

Orange highlighted excerpt from Material 6




	Background Knowledge/Contextual Paragraph for Teachers: Technically the definition of a Chicano, or Chicanos, carries many different connotations.  In this primary source set we focus on the origin of the term Chicano to identify what it means and when it was created. During the American Civil Rights Movement, citizens and immigrants of Latin American descent in the United States, united as Chicanos under the intention of civil rights activism. The Chicano Movement was organized by millions of people spread throughout the country with different lives, origins, and beliefs who agreed that the civil right of people with Latin American descent needed to be improved. 
Denver, Colorado, was a central location where the Chicano Movement was highly active and organized. Rodolfo “Corky” Gonzales, leader of the Crusade for Justice, was further known as the leader of the Chicano Movement in Denver and vied for the position to lead the entire national movement. He and other community organizers of the Chicano Movement in Denver were most active in the neighborhood surrounding West High School on the west side of 12th and Speer. These community leaders represented Denver’s Chicano population and the Chicano movement in politics and the media, and lead and organized protests throughout Colorado.
Chicano workers from farming communities united together under Cesar Chavez and Dolores Huerta to form the United Farm Workers. Through boycotts and strikes in Colorado and around the country they gained rights and improved conditions for farm workers around the United States. 

PBS video about the Chicano Movement 



	Building Background Knowledge for the Student
1. To bring up and build upon students’ background knowledge of the Civil Rights Movement (CRM) lead a classroom discussion with these or similar questions:
· What do you know about the civil rights movement?
· What did they do?
· Where did they live/protest?
· Who did they represent, or fight for?
2.   Following the class discussion, ask them who represented Hispanics, or Latinos? Explain that you have a poem, entitled Yo Soy Joaquin which was written by a Hispanic activist named Rodolfo “Corky” Gonzales.
3.   Read excerpt 1 of Yo Soy Joaquin, (see below):  
Yo soy Joaquín,
perdido en un mundo de confusión:
I am Joaquín, lost in a world of confusion,
caught up in the whirl of a gringo society,
confused by the rules, scorned by attitudes,
suppressed by manipulation, and destroyed by modern society.
My fathers have lost the economic battle
and won the struggle of cultural survival.
And now! I must choose between the paradox of
victory of the spirit, despite physical hunger,
or to exist in the grasp of American social neurosis,
sterilization of the soul and a full stomach.
Yes, I have come a long way to nowhere,
unwillingly dragged by that monstrous, technical,
industrial giant called Progress and Anglo success....
I look at myself.
I watch my brothers.
I shed tears of sorrow. I sow seeds of hate.
I withdraw to the safety within the circle of life --
MY OWN PEOPLE
Blue highlighted excerpt from Material 6

4. Determine how you will instruct vocabulary. It can either be front-loaded before reading the excerpt, or instructed after the reading depending on your own vocabulary culture.
5. Using the excerpt of the poem, divide the students into groups and assign each group one line. Tell them the whole group needs to create a way to act (physically represent) their line. Model what one line might look like. Model how you might analyze a descriptive word to think about visually representing it. Give them 15-20 minutes to plan their acting with multiple check-in points along the way.     
6. Then have the groups form a circle for the whole class, but sequence the groups such that if the poem is read aloud, the focus of the acting passes around the circle. 
7. Read the poem out loud and let the groups act out their line, perhaps pointing at each group whose line is currently being read.



	STRATEGY INSTRUCTION:
Sources 1-18:  
· Historical Method
· Using the Chicano Movement Overview Sheet (Material 1) have students develop a hypothesis for the inquiry question, “How was the Latino community in Colorado active in the U.S. civil rights movement?”
· After completing work through Sources 1-5 complete sheet. 
· After completing work through Sources 6-13 complete sheet. 
· After completing work through Sources 14-18 complete sheet. 
· Before beginning assessment have students write their final hypothesis on this sheet.  
SOURCE 1: 
· Poem Discussion 
· Lead a discussion about protests and walkouts. Read the excerpt from Yo Soy Joaquin (Source 1) to the students. Explain that the poem expresses many of the sentiments of Chicano protestors at the time. Then lead into the lesson by briefly explaining the West High Walkout of 1969 and why students at West High School staged a walkout.

SOURCES 2-5: 
· Station Rotation 
· Provide each of the sources (Sources 2-5) in a Google Classroom folder or document. Group students in heterogeneous pairs--intended to provide necessary supports for each other--and share the Station Rotation worksheet (Material 2) with each student. Each pair will go through each of station and use this document to record their thinking, creating and revising hypotheses about historical accounts as they make their way through the materials. 

SOURCE 6: 
· Poem Discussion 
· Students will independently read a short excerpt of the poem Yo Soy Joaquin (Source 6) in preparation for a small group discussion. Guided discussion questions can be used, such as: What could machismo mean? What do you imagine this person (perspective in the poem) to look like? What could he or she do for a living (job)? What is the struggle here? Why is equality only a word? 

SOURCES 7-11: 
· Photo Analysis	
· A power-point presentation with the primary source pictures (Sources 7-11) can be created and used in this next section of the lesson. Students will be asked to take a minute to look at each picture and take quick notes about what they notice. Using the Photo Analysis Sheet (Material 3) have students analyze each photo.   

SOURCE 12: 
· Shared Reading & Discussion  	
· For the last portion of the lesson the students will participate in a shared read of President Obama’s Presidential Proclamation of Cesar Chavez Day (Source 12). The teacher will read the proclamation and students will underline, annotate, and make connections as it is read. Remind students that this will be their closing section before making their final hypothesis and to look for anything that could help gain more insight. After the reading, have students discuss what they noticed in the proclamation and how their thinking may have changed or stayed the same. Have students write their final hypothesis to conclude the lesson. 

SOURCES 13-14: 
· Close Listen/Read
· Post the lyrics for “Yo No Le Tengo Miedo a Nada” (Source 13) and play the song (Source 15). Print the lyrics for each student prior to beginning. Ask students to listen and read closely.
· Participate in collaborative discussion; the goal is to build curiosity and get them thinking about the power of art, specifically for the Chicano Movement. Once the students are in a circle, ask them to turn to a neighbor and tell them what stuck out to them from the song or what connections they made.
·  Begin the discussion by asking: What makes this song impactful?
· Question Guide:
1. Is there a song that you’ve heard that gets you emotional?
2. What might be powerful about song?
3. What about other forms of art?
4. What is the purpose of doing art?
5. How could art be powerful?
6. What does the music we listened to have to do with the Chicano Movement?
7. Why do you think art was so important in the movement?
8. What other art could be used to get a point across? Generate a list of other art forms on a chart (be sure to include newspapers and literature if students do not).
SOURCES 15-17: 
· See-Think-Wonder Parallel Rotation
· Evaluate murals using the Murals Worksheet (Material 5). Ask “What is a mural?” Set up 6 stations total: on one side of the room, set up three different stations with one mural at each (three total), on the other side of the room, do the same. This is to create smaller groups for discussion and viewing purposes. Place students at their stations (ex. 30 students=5 at each table). Allow for 15 minutes at each station: the first few minutes should be dedicated to silently viewing and noticing.  
· Once at their station, let them jot down a list of what they see (individually), and then open up the group to a discussion about: what do they think & what do they wonder.  Have students use the graphic organizer (Material 5) to guide their thinking. After 15 minutes at the first station, ask the students to rotate & repeat. 

SOURCE 18: 
· Relevant Translation
· Access the poem section from “Yo Soy Joaquin” (Source 19) through a buddy read.  
· The teams will work to decode their portion by translating it into a phrase that would make it easier for the whole class to understand. There may be need for dictionaries or computer research.  Since there will be multiple pairs assigned to one portion, allow the groups to combine and compare before they share. Ask them to choose one translation to share.  Once the students are finished, ask them to line up in the poem order and read their translated portions out loud to the class.
· The teacher should read the original poem excerpt. Again, ask the students to read theirs once more out loud and in order.
· Afterwards, enter into an independent writing time where students will be able to reflect on the power of art for difference making, specifically within the Chicano Movement. The students may choose how they would like to reflect, as long as it incorporates writing (e.g., creative writing, poem, song, description of a mural they would paint, etc.).



	Strategy Instruction Differentiation:
The texts can be further modified for students who need more literacy support; vocabulary should be instructed based on your student’s needs. 



	Poem Reading: 
· Students will choral read the final stanza from Yo Soy Joaquin by Rodolfo “Corky” Gonzales.  

I am the masses of my people and
I refuse to be absorbed.
I am Joaquín.
The odds are great
But my spirit is strong,
My faith unbreakable,
My blood is pure.
I am Aztec prince and Christian Christ.
I SHALL ENDURE!
I WILL ENDURE!
Green highlighted excerpt from Material 6
Answer Focus Question: 
· Students will use the results from each section that have been recorded on their Chicano Movement Overview Sheet (Material 1) to answer the initial focus question (must include something from each section covered in the unit). 
RAFT Writing: 
· Students will complete a final writing project using the RAFT (Role, Audience, Format, & Topic) structure. Students will write from the perspective of a person in the Chicano Movement. Each student will write a letter explaining the struggles, important events, and their personal involvement in the movement. The audience can include choices such as: family member in Mexico, to a newspaper, or to a politician. Letters will be written and then shared with small groups.  



	Assessment:
Answer Inquiry Question & RAFT Writing (see above) 
· Have students review their work with the primary sources and then answer the overall inquiry question using the Chicano Movement Overview Sheet (Material 1). 
· Have students write a letter from the perspective of a person in the Chicano Movement. Students have a choice to write a letter to a family member in Mexico, to a newspaper, or to a politician. Students must include struggles, important events, and their role in the movement. 



	Colorado Academic Social Studies Standards:  
· SS6.S1.GLE2.EOa: Explain how people, cultures, and ideas interact and are interconnected in the Western Hemisphere and how they have impacted modern times. For example: The “Great Dying” of Indigenous Peoples in the Americas and its consequences; rapid deforestation of the Amazon; anti-colonial and nationalist movements, the Columbian Exchange, and revolutions in energy.
· SS6.S1.GLE1.EOb: Analyze multiple primary and secondary sources while formulating historical questions about the Western Hemisphere. For example: Oral histories, art, artifacts, eyewitness accounts, letters, and diaries, real or simulated historical sites, charts, graphs, diagrams, and written texts.
· SS6.S4.GLE1.EOb: Explain how political ideas of significant people and groups interact, are interconnected, and influence nations and regions in the Western Hemisphere, both in the past and today 
· SS6.S4.GLE1.EOc: Identify how different systems of government relate to their citizens in the Western Hemisphere and how systems of government create advantages for some of their citizens and disadvantages for others.



	Colorado Reading & Writing Standards: 
· RWC10-GR.6-S.2-GLE.2-EO.c.ii: Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not. (CCSS: RI.6.8)
· RWC10-GR.6-S.1-GLE.1-EO.d:Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly. (CCSS: SL.6.1)
· RWC10-GR.6-S.4-GLE.2-EO.a: Accurately identify own assumptions, as well as those of others
· RWC10-GR.6-S.4-GLE.3-EO.b: Take control over their thinking to determine when thinking should be questioned and when it should be accepted. (intellectual autonomy)
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LA VOZ Bilingiie

West High School Walkout of 1969

El Chicano ocimiento series
PART I of V

Asa 16year.ld high shooljuniorin 1969,
Jeanie Perez would load up her ‘54 Chevy
Belir with her friend Prisclls Martinez and
10 or 12 others from the Westwood proects
and head aver to the Crusade for Justice
Headquartrs. During the week the trips
migh be to get tutoing help for west side
youth or practice for the Tealr de la Causa
e los Pobres in which she was an aclor.On
weekends she and her crew paid $25 cach
o get into the Westwood dances tht the
Crusade put o fo Chicano ks,

OnMarch 19,1969, th ripto the Crusade
offices was different. Perez and Martinez
were thre to report tha the planning they.
had done o protest racist policies at their
high school was stating to generate so much
excitement tha students were spreading the
word o walkout the next day It vas a late
night 25 pickel signs were constructed and chani for.
multed. Litle did they know tha the next day would not
atract the 50 or 5o students expected but rather hundreds
of students and supporting family and Crusade for Jusice
members.

The previous seven months had been hel for Perez.
Daiy racist comments from West High Social Studiesteach
erHamy Schafr had gone unabated. When Perez challenged
Schafer abou his isparaging remaris about Mexicans, the
hazing grew worse from mispronouncing and mocking Perez
name t calling Chicano studens and the Crusade gnorant
and uneducatd. Perez had spent the previous summer in
the Crusade’s Freedom School which taught basic Chicano
history o young Demverites and her corection of Schafer's
history lessons brought an invitation from him to debate
a member of the Crusade. But when Crusade members
Gibert Quintana and Emesto Vigl showed up,Schafer said

e dida't want to waste his time and left the classroom for
the teacher'slounge. “Free reign in the lassroom i exactly
whal we needed to hear o all the studenls’ complaints and
provided s an opportunity to obtain their families’ contact
information to be abl to enlist their support in opposition
of Schafer and other racist policis. The irony is that his.
armogance allowed us to organize,” acording to Vigi.

When the West High Walkout finally happened on
March 20, 1969, students had circulated their demands for
schoolchange and were supported by their familes, commu
ity members and Crusade activists who arrived to keep the
walkout ordery and peaceful. They were met by police armed
with gas masks,bll cubs and tear gas caniers.

“Nlot of us were scared to death, we were just out there.
to demand some rights, we weren' being viokent. We were
out there with families. Our younger brothers and sisters

walked out. We didn't have any riot gear or
gas masks. The police did and they came
nmy for war.” said Perez “I noticed my
brother Max was passed out from the gas bya
tree. | revived him ith a it snow that was
on the ground and then we took offrunning.”

Under swarms of helicoptrs and clouds
of tear gas, students dispersed and met
back at the Crusade’s Escuela Tialeloico
to regroup. Amongst many, Corky and Nita
Gonzales had been arrested as had founding.
board members, Desi DeHerrera and Carlos
Santstevan and Peres’ sister, Margo.

‘The West High Walkout or Blowout as it
became known was patterned after the 1968
walkout in East Los Angeles. Afler Denver
and LA, walkouts took place across the
Southwestem United States focusing atten
tion on racism in the country’s public school
system. According o Vigi, “The walkouts
in Texas, Colorado and California were not
coordinated efforts. They were all locally homegrown valk
outs et students ahways had the same demands - bilingual
education, diversificaton of faculy and curriculum reform
1o include our history.”

‘The West High Blowout had the intended effect. In
the ensuing days every high school in Denver with a heavy
Chicano population had a walk out as did schaols in Adams
County and even some rural counties across the stae. Vigl
calls the walkout, “The central event in Denver for what
was later called the Chicano Movement. The Crusade was
made up of midde-aged people priorto that and the walkout
molivated thousands of young peopl to get educated and
join the mavement.”

Perez reflected, “We put our lives on the line. Our pro-
tests eventually became thousands of people. No dam per-
mifs, these were our sireets and we went straight out. There
was alot of camaraderie and brotherhood i those days.”

Huelga de West High School en 1969

El Chicano Mocimiento Serie
PARTE Il DE V

Comojoven de 16 afosyjunior de a scuela secundara en
1969, Jeanie Pérez cargaria su 54 Chevy Belai con su aniga.
Priscila Martinez  de 10 a 12 mis de los proyectos Westvnod
yvijarian a s ofcinasde I Cruzada por a Justicia. Durante
1a semanalos viaje podrian ser d dar ttoriaa s ivenes del
west side o practicar para el Teatro de la Causa de los Pobres
en el cual ella actusba. Enlos fines de semana ellay su equipo
pagaban 25 centavos cada uno para r a s biles de Westvnod
que b Cruzada hacia para s nios chicans.

E1 19 de marzo de 1969, el viae  las oficinas de la
Cruzada fue diferente. Pérez y Martinez estaban allipara
informar que Ia planeacion que ellas habian hecho para pro-
testar las normas racista de su escuela estaba comenzando
a generar tanto entusiasmo que los estudiantes estaban
corriendo Ia voz de una marcha para ¢l dia siguiente. Era
tarde en la noche cuando los avisos de la marcha se estaban
haciendo  los cantos hechos. No se daban cuanta que el dia
siguiente no iba a atraer los 50 0 algo asi estudiantes sino
cientos de estudiantes y familia que los apoyaba y miembros
dela Cruzada por la Justicia.

Los sete meses anteriores habian sido un inierno para.
Pérez. Comentarios racstas diarios del maesiro de Estudios
sociles deIa West High Social Harry Schafer habian seguido
permanentemente. Cuando Pérez enfrentd a Schafer porsus
disparatadas palabras acerca de los mexicanos, el hazing
se hizo peor desde Ia mala pronunciacidn y burlindose del
nombre de Pérez parallamar a los estudianies chicanos y la
Cruzada ignorantes y falts de educcicn. Pérez habia pasado
el verano anterior en Ia Crusade’s Feedom School que ense-
fiba una historia chicana bisica a demveritas jdvenes y su
correccidn de las lecciones de historia de Schafer rajo una.
imitacion de ‘el para debatir con un miembro de Ia Cruzads.
Pero cuando los miembros de Ia Cruzada Gilbert Quintana y

Emesto Vighaparciern,Scher i que o quera astar
s tempo y deo el sl de case y e fue a b sala e os
maesros. “Liberts en el sl de clse era exactamente o
que necesiabamos para o s quefas de todos o esud:
e,y os diol opotuidad de btenr I nforacion para.
comnicarnoscon s fifs y pocer 35 unir e apoyo
opsicin conta Schaery otras norms racists. L ronia
fue que su aroganca nospermiti organizamos” segin Vi

Cundopor i suceiaf huelgade WestHigh 20 de
imarz d 1969 o estudiants haban irculado sus deman
das pars cambios esclres y estaban sendo apoyados por
s famiis, miembros de b comunidad y activistas de s
Cruzadaque legaron para mantener huelga e ordeny en
. Elosfuron ecbido por polica smata con miscaras
de g, basonesy botlas de gas acrimageno

“Muchos de nosotros estabamos asusados, nosotros
stabamos ali soamente pars pedir siguns derecho, 1o
stabamos en forma vileta Estibarms alf con s amils.
Nuestros hermanos s jvenesy as hermanas s fueron
No teniamos equipo de disturbis o mascaas de gas. L
polcia sty vinieron istaos para s Guer”, dijo Pérez. “Yo
i que mi hermano Maxestaba desmayado por e as cerca
deun rbo. Yo o revivcon un poc de nive que esaba en
el psoy s fuimos corriends”

Bajo enjmbres de helcipteros  mubes de g lac
vimigeno,los estuiantes se dispersaron y se reunieron
en'a Escula Taltelocode | Cuzada para reunirs. tre
muchos, Corky y Nita Gonzales habian sido arestados o
mismo_que ks miembros de a juna Desi Deferrera y
CarosSantistevany herman de Pére, Marg.

L huelgade WestHigh o exlosion como s concid
fue programaden forma parecid a a huelgade 1968 en el
Oriente de Los ngeles. Después de Demvery L, s huel
g5 aparcieron en e suoeste e s Estados Unidos enfo
Candasu stencionen e raismodel istemaesclar el pais.

Segin Vigi, “las huelgas de Texas, Colorado, y California
o eran cosas coordinadas. Ellas eran huelgas caseras y
sin embargo los estudiantes tenian las mismas demandas
~ educacién bilingle, iversifcacion de los maestros, y una
reforma del curriculo ara inclir nuesira historia”.

La explosién de West High fuvo el efecto buscado. En
los dias iguientes todas ls escuelas secundarias de Denver
con una gran poblacién Chicana tuvieron una huelga como
lo hicieron las escuclas del condado de Adams y aun ofros
condados rurales n todo el estado. Vigi llama a a huelga,
“Elevento central de Denver por o que mas tarde se llam el
movimiento Chicano. La Cruzada se hizo de gente de edad
mediana antes de es0 Ia huelga motive a miles de jovenes
a cducarse y unirse al movimien”.

Pérez reflexiona, “Nosotrs pusimos muesiras vidas en
juego. Nuestras prtests eventualmente tenian miks de perso-
nas. No makito permisos, esas eran nuestrs cales  salim
o fente. Habia mucha camaraderi  hermandad en sos diz

Por 41 anos La Voz ha llegado
100,000 lectores atinos yno.
latinos de Colorado. Nuestro
contenido editorial s publicado =
enlngles y Espafiol cada semana.
Unase a los miles de Latinos

¥ 1o latinos quienes se
mantienen informados sobre
su comunidad leyendo el
peri6dico bilingue num. 1 de =
Colorado!

www.lavozcolorado.com
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The White House
Office of the Press Secretary

For Immediate Release March 30, 2015

Presidential Proclamation -- Cesar
Chavez Day, 2015

CESAR CHAVEZ DAY, 2015

BY THE PRESIDENT OF THE UNITED STATES OF AMERICA
A PROCLAMATION
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3. YO NO LE TENGO MIEDO A NADA

LIVE RECORDING FROM 1966 UFW MEETING; ACCOMPANIED BY EL TEATRO CAMPESINO
‘Erom ;Viva La Causal Sounds from the Delano Grape Strike, LP, 1966.

Yo nole tengo miedo a nada,
Anada le tengo miedo yo.
Unos pierden y otros ganan,
Peroa mi no me gusta perder.

Y por eso les digo a mis amigos
Que se paren ya de vender,
Porque aquel que es vendido
Siemprele va de perder.

Mira, mira, mira, mira
Mira, mira como corren.
Parece que si paran

El trabajo perderd.

Que no saben esquiroles,
Que ya lallevan de perder.

Corran, corran esquiroles,

Y o dejen de correr.

Que muy cerca los huelguistas
Ya los van a convencer.

Yo nole tengo miedo a nada,
Anada le tengo miedo yo.
Unos pierden y otros ganan,
Peroa mi no me gusta perder.

Tam not afraid of anything,
1fear nothing.

Some lose and others win,
But I don'tlike to lose.

And for this reason I tell my friends
To stop selling themselves out,

For the one who is a sellout
Always will be a loser.

Look, look, look, look,

Look, look how they run.

It's as though if they stop

‘They think they will lose their jobs.
For the scabs don't realize

‘That they are on the losing side.

Run, run, scabs,

And don't stop running.
For very soon the strikers
‘Wil have their way.

T'm not afraid of anything,
1fear nothing.

Some lose and others win,
But I don'tlike to lose.
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West High School March 1969 Blow Out!"describes the events surrounding the student walkout at Denver's West High School over March 20-21,
1969. Student protestors and their supporters marched through Denver to protest racial discrimination against Chicano students at West and
clashedviolently with Denver police. This film was produced by the City of Denver Commission on Community Relations circa 1969-1970 and is The Kennedy Grandchildren
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